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MUSIC EDUCATION IN THE UK:
STATE, REALITIES, PROSPECTS

The article attempts to provide an overview of the experience in organising music education in the UK, which
is valuable for the reform and improvement of the Ukrainian educational system. The historical stages
of the development of British music education are examined, starting from the introduction of the National
Curriculum in 1988, which laid the foundation for the establishment of uniform standards for music
education in schools, up to modern initiatives aimed at ensuring accessibility and equality in the field
of music education.

Key governmental and public initiatives, including Youth Music and the National Plan for Music Education,
are analysed. The role of these programmes in supporting music education, providing learning opportunities
for children from different social backgrounds, fostering young people’s creative abilities, and promoting
collaboration between educational, cultural, and public institutions is explored.

Particular attention is given to the functioning of music hubs — regional centres that play a crucial role
in coordinating music education, providing students with access to musical instruments, orchestras, choirs,
and professional mentoring. The article analyses the effectiveness of their activities, funding mechanisms,
and their significance for the development of talented youth.

Thearticle highlights the main challenges faced by British music education, including issues related to funding,
staffing, and unequal access to music resources across different regions. It summarises the prospects
for adapting the British experience to the Ukrainian music education system, emphasising the importance
of legislative support, inter-institutional cooperation, and expanding opportunities for students’ creative
development. The significance of modern digital technologies in the educational process is underlined,
as they contribute to the integration of innovative methods for teaching music. Additionally, it is noted that
the formation of a national strategy for music education in Ukraine requires a systematic approach that
integrates public policy, academic research, and the practical experience of educators.
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scholars, in particular L. Volynets, T. Kristopchuk,
L. Masol, H. Sysoieva, L. Khaletska, V. Cherkasov,

ntroduction
After two world wars, accession
John Finney, Gordon Cox, Ally Daubney and

to the European Union, and Brexit,

education in the UK has received a new lease of life.
Ukraine is going through the same path now, when
it is struggling to preserve and develop its nationality.
Music education in the UK has been transformed
into a separate “sector” of citizen development, and
music has become an integral part of the school
curriculum. The study of the organisation of general
music education in the UK is relevant and timely
for the creation of A National Plan for Music Education.

Analysis of recent research and publications
An analysis of the sources of pedagogical and
artistic orientation shows that Ukrainian and foreign

Mysuune mucmenymeo 6 ocgimonoziunomy ouckypci Ne 9, 2024

others have highlighted and revealed various issues
of the formation and development of general music
education in Western Europe from different
perspectives. The subject of our research significantly
complements the studies of these authors and makes
it possible to understand the trends in the development
of general music competencies in the UK.

Research methodology

In order to achieve the goal, the research uses
theoretical methods, including analysis, synthesis,
comparison, and generalisation, to determine
the level of theoretical and practical solution
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to the problem. In addition, the main focus is
on the study and synthesis of primary sources.

Research results

The education system in the UK is constantly
adapting to current geopolitical and demographic
changes, the challenges of contemporary culture, and
new social realities. “The power of music to change
lives” is the title of the British National Plan for Music
Education, which emphasises the importance of music
education in the development of not only musical
and creative abilities but also spiritual, cultural, and
professional aspects of human development.

In 1988, the Education Reform Act was passed,
marking one of the key moments in the development
of general education in the UK, including general
music education. This Act laid the foundation
for the implementation of the National Curriculum,
which provided uniform standards for school
education. In the context of music education, it was
the first time that music was made compulsory
as part of the school curriculum for all students
5-14. At the same time, this created new challenges,
including providing schools with sufficient resources,
teaching materials, and trained teachers.

The Education Reform Act 1988 introduced the Key
Stages as part of the National Curriculum. The Key
Stages provided a clear structure for school education,
allowing for a gradual build-up of knowledge and
skills in line with the age of the pupils. This approach
created the basis for the uniform development
of competences.

A significant step forward was document “Music
in the National Curriculum” (1992), which defined
the Key Stages for acquiring musical competence.

e Key Stage 1 (5-7 years): primary students are
introduced to basic music concepts, develop listening
skills and participate in hands-on music activities
such as singing, rhythmic games and playing simple
instruments.

o Key Stage 2 (7-11 vyears): the programme
is expanded to include more structured music
theory, ensemble performance, and an introduction
to different musical genres and cultures.

o Key Stage 3 (11-14 years old): in secondary
school, the emphasis is on a deeper study
of musical forms, composition, improvisation and
the development of technical skills. Students also
analyse music from different eras and styles.

o Key Stage 4 (14-16 years): at this stage, music
becomes an elective subject, but students who
choose it can prepare for GCSE (General Certificate
of Secondary Education) music exams covering
performance, composition and music analysis.

In 1992, the Education (Schools) Act was passed,
establishing the Office for Standards in Education
(Ofsted) to monitor and evaluate the quality
of teaching in the country’s schools. Ofsted played
a significant role in raising educational, particularly
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in music, where inequalities in access to music
education were identified due to variations in school
funding and regional differences. In its reports,
the Office for Standards in Education has also
highlighted differences in the quality of music
teaching between state and private schools and
emphasised the need for the training and professional
development of qualified music teachers.

It is worth noting that between 1988 and 1995,
there was strict government control over the music
curriculum in schools. The curriculum was highly
standardised, and schools were required to comply
with its regulations. However, in 1995, the National
Curriculum was amended to give teachers more
flexibility in choosing methods, repertoire and forms
of organising lessons. Schools were also granted
the ability to adapt the curriculum to their resources
and the specific needs of their students. The reform
further simplified the documentation required
for planning and reporting.

This change allowed for birth of initiatives such
as Youth Music (1999), Music Manifesto (2004), and
the National Plan for Music Education (2011).

“Youth Music” was established in 1999 to support
young people in their development through
music. It is not only a charitable initiative but also
agovernment-supported programme that receives
publiccom funding. The main objectives of Youth
Music include: supporting music initiatives for young
people, especially those without access to music
education, such as socio-economically disadvantaged
groups or young people with special needs; funding
programmes in local communities that provide access
to musical instruments and teaching; supporting
the functioning of orchestras and choirs and funding
concert performances.

“The Music Manifesto” was a government initiative
aimed at improving the quality of music education
and strengthening the role of music inthe educational
process. Although independent of the government,
the organisation collaborated with the Ministry
of Education, the Ministry of Science, Innovation
and Technology, and the Ministry of Culture, Media,
and Sport. It published two reports, which outlined
a strategic direction for the future of music education,
a joint action programme, and 50 recommendations
for its improvement. While the Music Manifesto
no longer exists as an organisation, its principles
and ideas have directly influenced key reforms
in the 21st century.

In 2011, the government adopted the first official
National Plan for Music Education 2011. This plan
was an important milestone in the history of music
education in the UK and aimed to significantly
improve access to music education, particularly
for children from different social groups. Its main
aspects include:

e Music Education Hubs: Central to the organi-
sation of music education at the local level, music
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hubs bring together various organisations, schools,
cultural centres, and music institutions to provide
music services to children and young people.
These hubs have become the primary mechanism
for coordinating music education locally, creating
opportunities for children and youth to engage
in diverse musical genres, including classical, popular,
jazz, and electronic music. They also establish
collaboration between schools, cultural centres, and
music organisations.

o Accessibility and Equality: The plan aimed
to increase opportunities for students from socially
vulnerable groups, including children from low-
income families or with special needs. It supported
programmes providing access to musical instruments
and training both in and out of schools and used
funding to organise community music initiatives.

® Quality of Education: The plan sought
to improve the quality of music education through
the recruitment of qualified music teachers
and professional musicians, the development
of innovative and interactive teaching methods, and
the organisation of regular assessments, monitoring,
and evaluation of music programme effectiveness.

o Support for Creativity and Talent Development:
The plan emphasised the importance of fostering
creativity among students. It recognised that
teaching basic instrumental or vocal skills alone was
insufficient. Encouraging self-expression through
music, developing composition and arranging skills
(emphasis added by the author, Bohdan Khrystenko),
and forming musical groups, orchestras, ensembles,
and choirs were also prioritised.

e Funding and Resources: The National Plan
included provisions for funding to support music hubs
and music programmes at the local level. Funding
sources were identified, including organisations such
as Youth Music and other state bodies. This funding
enabled schools and music organisations to provide
students with instruments, teaching materials, and
professional teachers.

e Cooperation between Schools and Cultural
Organisations: 'The importance of collaboration
between schools, music institutions, cultural centres,
and local communities to create an integrated system
of music education that promotes the development
of both the academic and creative abilities of children.

Each school was required to write and publish
a “Music Education Development Plan”, which
encouraged schools to take a proactive approach
to organising and improving music education.
The plan aimed to define and make transparent how
music education is organised within the school.
It includes: details on how music is integrated into
the general educational process, including classroom
instruction and extracurricular opportunities;
information on the recruitment, training, and
support of music teachers, the involvement of other
specialists, and the qualifications of music educators;
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abreakdown of the school’sbudget for music resources,
staffing, and activities, as well as information about
additional funding from external sources; plans
for cooperation with music hubs, local communities,
and other organisations to enhance music education
opportunities.

Out-of-school music education in the UK is
an important element of the overall music ecosystem,
offering additional opportunities for students who
wish to develop their musical abilities beyond
the school curriculum.

Examples of Projects and Achievements of Music
Hubs:

e Birmingham Music Service: This music hub
organises regular classes for students from socially
vulnerable groups. Free instrumental courses have
been established, allowing children from low-income
families to engage in music education.

e London Music Fund: Provides individual
scholarships for talented students who cannot afford
private lessons. This initiative has played a key
role in nurturing musical talent among children
from diverse social backgrounds.

e Manchester Camerata: Works with children with
special educational needs by offering adapted music
programmes tailored to their requirements.

According to UK government reports, music
hubs have reached more than 90% of schools,
significantly increasing students’ access to music
education. Creating opportunities for students from
low-income families has been particularly impactful.
Through these initiatives, students have had
the chance to play in orchestras, participate in music
competitions, and attend festivals. These activities
have not only enhanced their musical skills but also
enriched their emotional and social development.
Music hubs frequently organise joint projects with
local communities, strengthening the connection
between school education and society. In 2019
alone, the British government allocated £79 million
(approximately 4 billion hryvnias) to support
the work of music hubs.

In addition to the aforementioned Youth Music
initiative, the UK also has the following: The National
Youth Orchestra, offers talented young musicians
the opportunity to perform on a professional stage
under the guidance of renowned conductors; ABRSM
(Associated Board of the Royal Schools of Music),
an out-of-school assessment system that includes
exams in instrumental performance, singing, and
music theory. High achievement in this system grants
students access to international music competitions
and conservatories; Open Orchestras, provides access
to music education for children with disabilities
by developing adapted instruments and specialised
programmes. The UK is also renowned for hosting
music competitions and festivals for young people,
such as Music for Youth and BBC Young Musician.
These events inspire young performers to enhance
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their skills, broaden their horizons, and showcase
their achievements to a wider audience.

In 2022, the National Plan for Music Education
was updated to reflect the evolving needs of music
education. The impact of the pandemic revealed
significant inequalities in access to music education,
particularly for children from vulnerable groups.
In response, funding was increased to support digital
platforms for distance learning and programmes
aimed at addressing learning gaps.

The updated plan emphasises the importance
of ensuring access to music education for all children
up to the age of 18, regardless of whether music
is their primary subject. This marks a significant
shift from the 2011 plan, which primarily focused
onstudents under 14 through the Key Stages structure.
Additionally, the updated plan places greater emphasis
on supporting children with special needs, including
the development of programmes that utilise adapted
musical instruments and technologies.

A notable feature of the 2022 plan is its
active integration of digital tools, such as music
composition and arranging software, reflecting
modern trends in digital music and aligning with
the interests of today’s youth. Unlike the 2011 plan,
which concentrated mainly on traditional forms
of music education (e.g., choral singing and classical
orchestras), the 2022 update incorporates modern
genres such as electronic music and hip-hop. This
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inclusion helps to attract a broader and more diverse
audience.

Conclusions

Thus, laws and initiatives in the UK, such
as the Education Reform Act of 1988 and the National
Plan for Music Education of 2011, provide a consistent
framework for learning and access to quality
education. Introducing a similar legal framework
in Ukraine would ensure standardized approaches
to music education nationwide.

The successful implementation of music hubs
in the UK, which integrate local schools, cultural
organizations, and the community, can serve
as a model for organizing music education at the local
level in Ukraine. This approach would help expand
access to music education across various regions
of the country.

Programs such as Youth Music demonstrate
the effectiveness of  collaboration  between
the government, non-governmental organizations, and
the private sector. Adapting such models in Ukraine
could facilitate funding for music initiatives and
support talented young individuals.

Placing emphasis on developing students creative
abilities through composition, music arranging, and
participationin ensembles fostersholistic development.
These approaches should form the foundation of music
education curricula in Ukraine.
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XpucmeHko boz0aH Cepeiliosuy

3ATAJIbHA MY3U4HA OCBITA BEJINKOI BPUTAHII:
CTAH, PEANII, NEPCMNEKTUBY

¥ cmammi 30iticHeHo cnpoby KoMNnJIeKCHO20 00C/TiOeHHA 00C8i0y opedHizauyii 3aeasibHOI My3UYHOI 0C8i-
mu Benukol bpumawii, wo € YiHHUM 07151 pehopMy8aHHs ma 800CKOHAJIEHHS YKPAiHCbKOI 0C8IMHbOT cuc-
memu. Po32naHymo icmopudHi emanu po3g8umky 6pumaHcbKoi My3Uu4HOI 0c8imu, NoYUHarYu 8io 8npo-
8a0xeHHA HauioHanbHol oceimHboi npoepamu 1988 poky, wo 3akaana ocHo8y 0718 CMBOPeHHA EOUHUX
CMAaHOapmig HABYAHHA MY3UKU 8 WKOJIAX, 00 CYYacHUX iHiyiamus, cnpAMOBaHUX Ha 3a6e3neyeHHs 00-
cmynHocmi ma pisHocmi'y chepi My3u4HO20 8UXOBAHHA.

lMpoaHanizosaHi kno4osi depxasHi ma epomadceki iHiuiamusu, ceped axux «Youth Music» ma «National
Plan for Music Education». [JocnioeHo poJib Yux npozpam y niompumui My3u4yHoi oceimu, HA0aHHi MOX-
nugocmeli 0n1A Hag4aHHA 0imel 3 Pi3HUX COYianbHUX 2pyn, po38UMKY KpeamuHuUX 30ibHocmet Mos100i
ma cnpusHHI cnignpayi Mix oceimHimu, KysiemypHUMU Ma 2pOMAocbKUMU iHcmumyuyisimu.

Ocobnusa ysaza3ocepedxeHd Ha hyHKUOHYBAHHI My3UYHUX Xabie — pe2ioHanbHUX yeHmpise, Aki 8idiepa-
10Mb 8AX/1UBY POJIb Y KOOPOUHAYII My3UYHOT 0C8iMU, HAOAHHI y4YHAM docmyny 00 My3UYHUX iHCMPYMeH-
mis, 2ypmkis, opkecmpis, xopie ma npogpeciliHozo HacmasHuymaa. [lpoaHaniz308aHo eghekmMusHicme ix
0ifIbHOCMI, MeXAHI3MU hiHAHCYB8AHHA Ma 3Ha4YeHHA 0718 po38UMKY masaaHos8umoi Mosiooi.

Cmamms 8uceimJitoe 0OCHOBHI BUKJ/TUKU, 3 AKUMU CMUKAEMbCA BpUMAHCbKa My3Uu4Ha ocsima, 30kpema
npobnemu iHaHCy8aHH#A, KAOP0B020 3ab6e3neyeHHs Ma HepieHOMIPHO20 0ocmyny 00 My3UYHUX pecypcis
y Pi3HUX pezioHax. Y3azaneHeHO nepcnekmusu adanmayii 6pumaHcbko2o 00cgidy 8 KOHMeKcmi yKpaiH-
CbKOI cucmemu My3U4HOI 0c8imu, niOKpecsieHo 8aXugicme 3aKOHOO0ABYOI NIOMPUMKU, MiXXiHCmumy-
yitiHoi cnisnpayi ma po3wupeHHs Mox/usocmeu 0718 Meopy020 pO38UMKY yu4Hie. OKpeMo Hazo/10WeHO
Ha 3HA4YeHHi Cy4dacHUX Yugpposux mexHos102ill y Ha84abHOMY NPOYECi, WO cnpuAome iHmezpauii iHHo-
8ayiliHUX MemooOUK BUK/IAOAHHA My3UKU. 3d3Ha4eHo, Wo (hopMyB8aHHA HAyioHabHoI cmpameeii My3uy-
Hoi'oceimu 8 YkpaiHi nompebye cucmemHo20 nioxody, AKUU NOEOHYE 0epxxasHy NOJIIMUKY, HayKosi 00Ci-
0XeHHA ma npakmuy4Huli 0oceio nedazoeis.

Kniouyosi cnoea: 3azaneHa my3udHa ocsima Benukoi bpumadii, ypoku my3uku, My3uyHi xabu, oceimHs
pegopma, My3udHa neddzozika.
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