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REMOTE WORKWITH CHOIR
UNDER PANDEMIC CONDITIONS

The classes of the Choir module in the Department of Artistic Education in Musical Art belong to the block
ofsubjects which aim at the development and education of vocal abilities of choristers through improvement
of voice emission and work on musical interpretation of vocal and vocal-instrumental pieces diversified
interms of texture and style. This class prepares for collaborative presentations of planned artistic endeavors.
The article describes a remote work with a choir operating in the Institute of Musical Arts of the Faculty
of Arts and Sciences of Education in Cieszyn at the Silesian University in Katowice.

The COVID-19 pandemic forced academics to look for new methodological solutions. In spite of many
inconveniences and shortcomings, especially the lack of direct contact with the students or an important
concert presentation of their achievements, | consider this time with full responsibility as extremely
important in the musical development of students.

Working on performance, emission and interpretation problems of the realized repertoire, recording
the effects of the work required great commitment from the conductor, the leaders in the voices as well as all
choristers. | am extremely grateful to the Choristers of the Musical Arts Institute Choir for their commitment
and serious approach to new challenges.

Key words: Musical Arts Institute Choir, Music Education in the art of music, University of Silesia in Katowice,
pandemic, pandemic studies, student, conductor, voice emission, musical interpretation, musical
development.

3emaH A.

AvcTaHuiliHa po6oTa 3 XxOpom B yMOBaXxX naHAaemii

3aHAMMA xopo8o2o MoOynia Ha Kageopi XyOOoXHbOI oc8imu 8 My3udHOMY MuUCMeymsi Hasaexams
00 6710Ky OUCYUNJIiH, MEMOIO AKUX € PO38UMOK MA BUXOBAHHSA B80KA/IbHUX 30i6HOCMel xopucmis y npo-
yeci pobomu Had My3u4yHoIo iHmMepnpemauielo 80KAIbHUX MA 8OKA/IbHO-IHCMPYMEHMAIbHUX M8opis,
PI3HOMAHIMHUX 3a akmyporo ma cmusem. Y cmammi sucsimsoomeca ocobnugocmi oucmanuid-
HoI' pobomu 3 xopoMm, wjo Oie 8 IHCmumymi My3u4Ho20 Mucmeymea akyiememy mMucmeyms i Hayk
npo ocgimy 8 LlewiuHi Cine3bkoeo yHisepcumemy 8 Kamosuuysx.

lMaHoemia COVID-19 3mycuna Haykosuig wykamu Ho8i MemOoOUYHI pilueHHA 8 Op2aHi3ayil HaB4YaHHS.
Hesgaxato4du Ha 6e3niy HepyyHocmel ma HeOoOsiKie, 30KpemMa 8i0CymHicme npAMO20 KOHMakmy
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3i cmydeHmamu abo KoHYepmHoI npezeHmavyii ixHix docaeHeHb, Ha Hawly 0yMKy, yell nepio0 € Hao38u-
4aliHoO 8AXXIUBUM Yy MY3UYHOMY pO38UMKY OCMAHHIX.

Po6boma Hao npobrnemamu 8UKOHAHHSA, emicil ma iHmepnpemauii penepmyapy, uio 8uU84AEMbCA, 3aNUC
meopy sumazasiu 8esiukoi 8ionosioanbHocmi 8id dupuzeHma, coaicmie, @ makox ycix xopucmis. Aemop
BUCJI08JII0E WUPY NOOAKY YYACHUKAM Xopy [Hcmumymy My3u4HO20 Mucmeymea 3a ixHio 8i00aHicmes
ma ceplio3Hul nioxio 00 HOBUX BUKJ/IUKi8.

Kniouoei cnoea: xop IHcmumymy My3u4yHo20 Mucmeymed, My3Uu4yHd oc8ima y My3udHoMy Mucmeymsi,
Cine3bkuli yHisepcumem y Kamosuusax; naHoemis, 00CnioxeHHA naHoemii, cmyodeHm, nposioHUK, 20/10-
€o08a emicisa, My3u4yHa iHmepnpemauis, My3u4Hul po38umox.

3emaH A.

YpaneHHas pa6oTa ¢ Xopom B yC/IOBUAX NaHgeMun

3aHamuA xoposo2o MoOynA HA Kagedpe XyooxecmeeHHO20 06pa308aHUA 8 My3blKaJIbHOM UCKYcCmae
npuHaonexam K 610Ky OUCUUNJIUH, Ueslblo KOMOpbIX A8/iAemcsa pad3sumue U 80CNUMAHUE 80KA/lb-
Hblx cnocobHocmel xopucmoe 8 npoyecce pabomesl Ha0 My3blka/bHOU UHMepnpemauueli 80KAbHbIX
U B0KAJIbHO-UHCMPYMeHMasibHbIX Npou3sedeHul, pasHoobpdsHbix nNo hakmype u cmusto. B cmameoe
ompaxkeHbl 0cobeHHOCMU OUCMAHYUOHHOU pabomel ¢ xopom, delicmayroweli 8 IHcmumyme My3biKane-
HO20 UCKyccmaa akyiemema uckyccme u Hayk 06 obpaszosaruu 8 LlewuHe Cune3ckoz2o yHugepcumema
8 Kamosuuyax.

MaHdemus COVID-19 3acmasuna yuéHeix uckams HO8ble MemoouyecKue pelleHuUs 8 op2aHu3ayuu obyye-
Hus. Hecmomps Ha MHOxecmeo Heydobcme U HedoCMAamKos, 8 YACMHOCMU OMCYMcmaue NPAMO20 KOH-
makma co cmyoeHmamu usiu KoHyepmHoU npe3eHmayuu ux 00cmuxxeHutl, N0 Hawemy MHeHUr, 3mom
nepuoo 4pe3sbIHaliHO 8AXKEH 8 My3bIKASIbHOM pA38UMUU yHaujUXCA.

Paboma Hao npobiemamu 8biNONHEHUS, SMUCCUU U UHMepnpemayuu usyyaemozo penepmyapd, 3anuce
npou3seedeHus mpebosasiu 6osbWol omeemcmeeHHOCMU om Oupuxepd, COAUCMO8, d MAKXe 8cex
Xxopucmos. ABmop 8bipaxdem UcKpeHHIow 671a200apHOCMb y4acmHUKAaM xopa IHcmumyma My3biKane-
HO20 UCKycCmaad 3a Ux NpeddHHOCMb U Cepbe3HbIli N0OX00 K HOBbIM 8bI308AM.

Knioueeble cnoea: xop ViHcmumyma my3elkasabHO20 UCKYCCMBd, My3bIKaibHOe 06pa3osdHue 8 My3bl-
KasnbHoM uckyccmee, Cunesckud yHusepcumem 8 Kamoguuax; naH0emus, Uccie0o8aHue naHoemuu, cmy-
0eHm, NPOBOOHUK, 20/10CO8AA IMUCCUSA, My3bIKA/IbHAA UHMepnpemauus, My3bikasabHoe passumue.

© KuiscbKkul yHisepcumem imeHi bopuca [pin4yeHka, 2021
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ntroduction

This article describes remote pandemic work

with the Choir of the Institute of Musical Arts
[1] of the Faculty of Arts and Sciences of Education
in Cieszyn [2] of the University of Silesia In Katowice
[3]. It consists of three parts: an introduction,
an analysis and interpretation of the authors’ own
research on remote choral work in pandemic
conditions, and conclusions.

Choir is an obligatory course in Artistic Education
in the musical art. on bachelor degree studies and
in the first year of master degree studies. On the other
hand, second-year master’s students can choose choir
or orchestra[4]. In total, therefore, during the full
cycle of education, undergraduate and postgraduate,
the student is obligated to participate in 240 didactic
hours of the subject Choir. According to his/her
interests, a student may extend his/her choral
education by 60 didactic hours by choosing chorus
in the second year of the graduate study.

In the 2020/2021 academic year, the Musical Arts
Institute Choir had 34 choristers. In the winter semester
2020/2021, due to covid-19 pandemic, the authorities
of the University of Silesia suspended classes
of the module Choir. Unfortunately, a prolonged
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outbreak situation led to the decision to deliver choir
classes remotely. Thus, winter and summer semester
classes were combined an completed in the 2020
summer semester. We worked double time, i.e. four
hours a week, two hours on Monday and two hours
on Wednesday. We met for classes on the Microsoft
Teams platform, which allowed for both a whole
ensemble meeting, voice group rehearsals, and
individual work with each chorister.

I organized the classes in the following way:

o Icreatedfive groups:amain group for the whole
choir and four groups for individual voices:
sopranos, Altos, tenors and basses, which were
the responsibility of the voice leaders chosen
by me.

o Ipostednotesinthe main group wellin advance
so that students could get a preliminary feel
for the pieces in question.

o Talso sent emission exercises, materials related
to learning proper voice emission and sample
recordings of performed pieces.

Leaders, on the other hand, recorded in the form
of mp3 files and sent to the voice groups exemplary
performances of the part of a given voice. Depending
on the needs of the students, they were able to use
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the recordings for practice purposes. In addition,
the leaders were responsible for coordinating
the choristers and ensuring that each student mastered
the part of their voice to the best of their ability.

We started the classes in the main group, where
I presented the plan of work, the tasks to be fulfilled,
as well as I gave information about particular works
and their authors, translated texts, and presented
my own interpretation concepts and performance
guidelines. The next point of the class was singing
in preparation for working on the indicated repertoire.
In addition to myself, collective voice emission was
conducted by leaders in voices, a student pursuing
a specialization in Ensemble Performance Practice
and people eager to develop their skills in conducting
choral ensembles.

In the remainder of the class, depending
on the needs, I worked mainly individually with
individual choristers, or joined with a particular voice
group for consultation and practice. At the same
time, the leaders also conducted exercises with
their voice group. During the course of the activity,
students also had time to record the results of their
work in order to upload them to named folders
on the Microsoft Teams platform by the due date. I
listened to the recordings submitted and individually
directed further work to improve the performances.
I have also done one-on-one consultations via video
call in Microsoft Teams application.

I paid special attention to taking care of proper
intonation of sound, proper shaping of vowels and
consonants in singing, prosody of the text. I stressed
the importance of adopting a proper body posture
while singing, appropriate throat opening, skilful air
management, as well as the necessity of correct diction
and the efliciency of the articulatory apparatus [5].
During individual work I pointed out the appropriate
tempos in songs, singing breaths, dynamic gradation,
phrasing, articulation, clarity and distinctness
in singing, the development of emotional colouring
of musical phrases [6].

As part of their individual work, I also offered
students exercises that involved performing the part
of their voice while listening to the parts of the other
voices, or playing the part of one or more voices
simultaneously, or playing the part of one or more
voices simultaneously, or performing their part with
a recording of the parts of all voices.

Before the end of the exercises, we usually
reconvened everyone in the main group for 5 minutes
to review the activities and the work of each group.
This was also a time for questions from the students
and clarification of any confusion that arose.

I saw working with the choir under pandemic
conditions as a task and a challenge along the way
in the students musical development. I offered
students 10 pieces that varied in texture and style.
Among them there were: 3 Christmas carols arranged
by Henryk Jan Botor, 2 contemporary Christmas songs
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by Sally DeFord translated by Piotr Sikora — “The
Light Comes to the World” and “God Found a Home
in Bethlehem” We prepared these songs with the idea
ofrecordinga CD. We also worked on songs with a view
to preparing for the inauguration of the 2021/2022
academic year. There were: the Polish medieval hymn
»,Gaude Mater Polonia” in honour of St. Staislaus
of Szczepanow edited by Teofil Klonowski, the Polish
national anthem ,Mazurek Dgbrowskiego” edited
by Kazimierz Sikorski and Wtadystaw Raczkowski
and the student anthemic song ,Gaudeamus igitur”
edited by Karol Mroszczyk. The program also
included two contemporary pieces: Andrzej Mozgala’s
composition ,,Prosba o wyspy szczesliwe” to words
by Konstanty Ildefons Galczynski and Alan Menken’s
piece to words by Stephen Schwartz, arranged
by Kirby Shoaw “Colors of the Wind” from the movie
“Pocahontas”

Own research on remote choir work in pandemic
conditions

Analysis and interpretation

In order to gain a fuller picture of the effects
of remote choir work in a pandemic setting, a research
tool was constructed and an anonymous survey
was provided to students taking the Choir module.
The present study aimed to determine the level
of student satisfaction with the implementation
of distance learning in the subject Choir, as well
as to identify the advantages, risks and difficulties
of this form of work. Moreover, the students” opinions
on the applied methods of work and obtained
educational results were examined.

An anonymous online survey was conducted using
the Google Sheets application. Students were able
to respond from May 26 to June 9, 2021. The survey
was completed by 30 choristers out of 34 taking part
in the Choir module exercises. The study examined
remote choir work in a pandemic setting during
the 2020/2021 academic year.

The first question was asked about the level
of satisfaction with the implementation of distance
learning in the subject Choir. Students rated
it relatively highly: 70 % choristers are rather satisfied
and 20 % are definitely satisfied — a total of 90 %
respondents (Figure I).

An average level of satisfaction was indicated
by 6,7 % respondents. There was one person who
was strongly dissatisfied, which is 3,3 %. The survey
showed that a total of 90 % of the students were
satisfied with the remote teaching of the choral subject.

The next issue was about identifying the strengths
of teaching the subject of choir remotely. The following
response options were offered to respondents:

a. no need to commute to classes;

b. possibility of individual work;

c. use of innovative teaching methods and

means;
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d. possibility of wusing the communication
platform provided by the University of Silesia
in Katowice;

e. opportunity to develop skills in using different
forms of communication;

f. increase the lecture’s involvement in the direct
relationship with the students;

g. more opportunities for individual work,
discussions with the teacher;

h. more time to master the implemented program;

i. better organization of individual work;

j. remote teaching has not brought me any
benefits;

k. remote teaching has not brought me much
benefit;

1. other: difficult to define, because we did not
manager to get to know the lecturer and
the way of education in contact, work in small
groups (division into voices) with the leader
facilitates learning new pieces.

1) Jak ocenia Pan/Pani poziom satysfakcji z realizacji nauczania zdalnego w ramach przedmiotu

chor?
30 odpowiedzi

@ zdecydowanie zadowolony
® raczej zadowolony
przecietny poziom zadowolenia
@ raczej niezadowolony
@ zdecydowanie niezadowolony

Figurel. Level of satisfaction with the implementation of remote teaching of the subject Choir. Source: own research

The students surveyed were allowed to choose
as many as they wanted from the suggested responses.

They also had the opportunity to give their own
justification.

2) Prosze wskazac¢ atuty wynikajgce ze zdalnego nauczania przedmiotu chor:

30 odpowiedzi

brak koniecznosci dojezdzan...
mozliwos$¢ indywidualnej pracy
stosowanie innowacyjnych...
mozliwos¢ korzystania z plat...
mozliwos¢ rozwoju umiejetn...
zwigkszenie zaangazowania...
wigksze mozliwosci indywidu...
wiecej czasu ha opanowanie...
lepsza organizacja pracy ind...
nauczanie zdalne nie przyni...
nauczanie zdalne nie przyni...
Trudne do okreslenia, ponie...
Praca w matych grupach (po...

4 (13,3%)

2 (6,7%)
1(3,3%)

0 5

5 (16,7%)

24 (80%)

16 (53,3%)
10 (33,3%)

8 (26,7%)

10 15 20 25

Figure 2. The advantages of teaching the subject Choir. Source: own research

Most respondents (Figure 2) 80 % indicated
that they did not need to commute to class; 53,3 %
appreciated more opportunities for individual
work and conversation with the instructor, 46,7 %
of respondents singled out individual self-work and
40 % noted increased lecturer involvement in direct
interaction with students.

The pandemic allowed for time to be gained that
everyone would have spent commuting. Students
undertake activities for their own development,
some work professionally to support themselves,
family. With remote classes, we gained more
flexibility to adjust our personal schedules, better
concentration that was conducive to performing
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well on assignments and new challenges. Remote
classes have allowed for more individualized work.
Collectively, the work could be generally directed,
knowledge related to voice emission, understanding
of the piece could be transferred. Individualization
allowed each student’s problems to be addressed.
From the presenter’s point of view, the remote
work was more demanding in terms of working
time and effort put in. Listening to the recordings
made it possible to perceive the individual qualities
of the choristers’ voices and abilities, on the other
hand it uncovered technical problems related either
to sound emission or to the shaping of its timbre and
emotions connected with the content of the message.
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When working remotely with a student, it was
common to hear improvements in tone, intonation,
clarity of text, or proper dynamic gradation after
paying attention to an aspect. The difficulty was
working individually with 34 people required more
time and effort. During the classes I pointed out
the advantages, the very good effects of the work,
the sound, but also I had to point out how to remedy
the mistakes appearing on the recordings. I tried
to guide the student’s thoughts, imagination, and
ability to feel emotions to make the sung phrases
as perfect as possible. I realized that this would not
be possible without the cooperation of the students,
their openness to suggestions. Individually oriented
students had to become well acquainted with the part
of their own voice.

I think the individual work has given very good
results in many cases. During the contact work, I
noticed in many cases a sense of greater responsibility
for preparing for class on the part of the students.
Working remotely allowed for one-on-one
conversations with choristers. This dialogue has often
provided an opportunity to understand them more
fully. T think that dialogue is a guarantee of better
cooperation. It was an opportunity for me not only
to listen to the students, but also to listen to their
needs regarding the performance of choral works.

A relatively large group of respondents, 33,3 %
indicated that the remote format gave them more
time to master the implemented program; 26,7 %
of the respondents noticed better organization
of individual work; while 16,7 % appreciated
the possibility to use the communication platform
provided by the University of Silesia in Katowice; and
13,3 % — the use of innovative methods and means.

This was followed by indications of opportunities
to develop skills in wusing different forms
of communications — 10 %. There were also a small
number of opinions in the survey indicating that
remote learning had little benefit 6,7 %, and 3,3
% — one person indicated that they did not see any
benefit. Two respondents, 6,7 % indicated that perks
were difficult to predict because they had not met
the faculty in traditional classes, and only one person,
3,3 % indicated that working with the leader in small
groups made their job easier.

I strongly disagree with the opinion of a relatively
small group of respondents, 6,7 % of respondents,
indicating that remote learning has not brought any
benefits. They have demonstrated the ability to critically
evaluate their own actions. However, I can say with full
responsibility that the development of each student
was noticeable, although to an uneven degree.

In my opinion, supportive teaching with
a leader in the voice also brought about a definite
improvement in mastering one’s part of the piece, and
the confirmation of the educational effects gained
were the sent recordings of students on which a good
mastery of the repertoire can be heard.
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Looking at the results of the study, conclusions
emerge. Improving the quality of individual work,
also through the work of the leaders in the voices,
has the potential to influence the better quality
of the performances of the whole choir. Students
showed more independence and spent more time
mastering their performances. Students showed more
independence and spent more time mastering their
voice parts. They themselves had to control their
performances. They were forced to listen to themselves
and thus paid more attention to the quality
of the sound produced. Recording required them
to devote more time. As a result, it increased some
students” progress in developing their singing sKkills.

However, individual work and mastering
the part of a given voice by each chorister is only
one of the first stages of work in a choir. After
all, the essence of choral work is to combine and
harmonise the singular voices of the choristers into
a given voice group (sopranos, altos, tenors or basses)
and to harmonise the individual groups into one
harmonious, appropriately balanced, consonant
whole. A choir is a “collective instrument” Only
by working in an ensemble with particular groups
of voices and the whole ensemble at the same time can
we obtain its appropriate sound, the interpretation
of the verbal and musical layers, previously thought
out and prepared by the conductor [7]. The greater
the abilities and individual skills of a chorister,
the more developed his/her technique and expression
of speech and singing, the better the memorization
of repertoire, the better the basis for group work,
which, however, cannot be replaced by anything.
Collaboration within the ensemble is the meaning and
foundation of the choir. Remote work does not allow
forcollaborativedevelopmentofmusicalinterpretation
of choral works, harmonization of voices with each
other and joint participation in concerts and various
artistic presentations. Respondents were also asked
to identify the difficulties and risks of conducting
the subject Choir remotely. They could choose any
number from the suggested answers, and they could
also write their own observations. The selection was
made from the following suggestions (Figure 3):

a. technical difficulties with Access to a stable

connection to the Internet;

b. the need to make individual recordings

of the effects of remote working;

c. students’ unwillingness to work remotely;

d. no stationary rehearsals with other students;

e. lack of appropriate equipment on the part

of the student;

f. lack of technical competence of the student
to work freely;
stress of having to work individually with
an instructor;
no concerts;
no competitions;
no trips;
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k. other: conducting exercises, no direct contact
with the conductor, no contact with ensemble,
recording own parts.

The largest number of respondents, 76,7 % were
most affected by the lack of stationary rehearsals with
other students; and 73,3 % noted technical problems
related to the lack of a stable internet connection;
and 63,3 % indicated a lack of concerts. A relatively
large group of students 46,7 % marked as a barrier
the need to make individual recordings of the effects
of remote work. This was followed by the following

adversities: students reluctance to work remotely,
30 % of respondents, and student lack of appropriate
equipment, 20 % of respondents.

Responses also highlighted common technical
issues that are worth considering. There is certainly
a need for better systemic solutions, which,
if necessary, would allow remote learning to take
place without disruption.

From the instructor’s point of view, preparing
various form of teaching materials was an additional
challenge.

3) Prosze wskazac¢ trudnosci i zagrozenia wynikajgce ze zdalnego nauczania przedmiotu chor:

30 odpowiedzi

trudnosci techniczne z doste...
konieczno$¢ dokonywania in...
nieche¢ studentéw do pracy...
brak préb stacjonarnych z ud...
brak odpowiedniego sprzetu...
brak kompetenciji techniczny...
stres zwigzany z koniecznos...
brak koncertow

brak konkursow

brak wyjazdéw

Wynonywanie ¢wiczen emis...
Brak bezposredniego kontak...
Brak kontaktu z zespotem
Nagrywanie wtasnych partii j...

4 (13,3%)
3 (10%)

1(3,3%)
1(3,3%)
1(3,3%)
1 (3,3%)

0 5

—6 (20%)

22 (73,3%)
14 (46,7%)

23 (76,7%)

19 (63,3%)

11 (36,7%)
13 (43,3%)

10 15 20 25

Figure 3. Difficulties arising from the remote teaching of the subject Choir. Source: own research

In the fourth question, the respondents were
asked to evaluate the applied methodological
solutions on a scale of 1-5, and also to indicate their
own thoughts on the applied methods of work.

The audio files provided by the instructor and
the overview recordings of the works performer during
the course were rated 5 and 4 by the respondents,
83,3 % and 16,7 % respectively. The sets of emission
exercises proposed by the instructor were rated as 5
by 93,3 % and 4 by 6,7 % of the respondents. Next,
they were asked about the submitted drawings related
to learning proper voice emission and the author’s
article: “Work on selected elements of voice emission
in an amateur group”. 80 % of the respondents rated
it 5, 16,7 % rated it 4, while 1 person, 3,3 % rated it 3.

In addition, respondents were asked to evaluate
the audio files provided by student-leaders. They were
rated 5and 4, respectively 90 % and 10 %. Respondents
also rated the role of voice leaders relatively highly.
Their work was rated 5 by 83,3 % of respondents, 4
by 10 % and 3 by 6,7 %.

The ability to work in voice groups was rated
as excellent (5) by 80 % of respondents, good by 13,3 %
and adequate by 6,7 % of respondents. The possibility
of individual work with the teacher on voice emission
was rated very highly. In the highest degree 80 %
of the respondents noticed an opportunity for their
development and a good —20 % of the respondents.
The benefits of recording their own work and
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sending it to the tutor were rated as follows: 43,3 %
of the respondents — very good, 33,3 % — good, 16,7
% — sufficient and 6,7 % mediocre — (2) respondents.

Students then rated on a scale of 1-5 the effects
of their musical development through the remote
choir classes. The following were verified: vocal
emission, adopting correct posture while performing,
singing in different types of musical articulation,
ability to manager air appropriately, correct intonation,
phrasing, sense of rhythm, harmonic ear, singing
taking into account appropriate dynamics, emotional
colouring of phrases, alignment of transitional
sounds correctness and efficiency of the articulatory
apparatus, taking into account appropriate diction
with clarity and distinctness singing. In addition,
appropriate vowel and consonant shaping in singing,
development of the vocal scale, use of musical notation,
and musical interpretation of the piece were assessed;
20 % of the respondents rated the development
of their voice emission as 5, and 46,7 % rated it as
4. What is most gratifying is that a total of 66,7 %
of respondents perceive their development at very
good and good; and 30 % of respondents rated their
development at 3 points, while 3,3 % — one person
marked the lowest score of 1.

Most of the respondents also rated their
musical development relatively highly based
on the importance of adopting proper posture while
singing. A large group of the respondents, 66,7 %
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in total, (very good — 30 % and good —36,7 %) are
convinced of their progress in the highest marks.
While 20 % of the respondents assessed themselves
as sufficient, 10% gave themselves a 2, and 3,3 %
marked a 1.

Progress related to singing in different types
of musical articulation: legato, staccato, non legato,
portato, portamento 26,7 % assessed it as very
good, 46,7% — as good, which in total gives 73,14 %
of indications. The rating 3, 2, 1 was given by 13,3 %,
10 % and 3,3 % of the respondents respectively.

Students were also asked to rate their ability
to properly manage their air while singing. The largest
number of respondents 26,7 % marked grade 4. This
was followed by the notes 5, 3, 1, with 26,7 %, 10,33 %
and 3,33 % indications respectively.

The study found that students rated their own
intonation accuracy relatively highly. The total
degree of very good and good was 66,6 % with 33,3 %
indications each respectively. A satisfactory grade was
given by 30 % of the respondents and a grade 1 was
chosen by one person, i.e. 3,3 % of respondents.

Phrasing received the most indications of good,
63,3 % of respondents. A very good rating was given
by 16,7 % and a sufficient rating — by 20 %. Sense
of rhythm was assessed with only three scores: 5,
4, 3. The most leading ratings were very good and
good, with 50 % and 30 % respectively. In total,
in the highest sets, it gives us a result of as much
as 80 % of respondents’ marks.

Next, students assessed the development of their
harmonic ear, which they had been training in remote
choir classes. The cross-section of evaluations
varied greatly, but what is most gratifying is that
in the aggregate, the highest marks were indicated
by 50 % of respondents (rating 5 — 23,3 %, rating
4 — 26,7 %). The largest number of respondents, 30 %,
chose a sufficient rating. The remaining indications
were for the lowest grade, 2 and 1, 13,3 % and 6,7 %
respectively.

Respondents also assessed the development
of singing to include appropriate dynamics. The most
indications were good and sufficient 46,7 % and
33,3 % respectively. A rating of very good was
indicated by 16,7%; and the lowest rating of 1 was
chosen by 3,3 % of respondents.

The assessment of the emotional colouring
of the phrases also varied considerably. The most
indications received a grade of good 36,7%. This
was followed by grade 3, 5, 2, 1, 33,3%, 16,7%,10%
and 3,33% respectively. The next issue was to assess
the alignment of the transient sounds. Most
respondents 43,3 %, once again marked a rating
of good. This was followed by 23,3 % who highlighted
a sufficient rating and 10 % who indicated a very good
rating. Further ratings of 2, 1, were chosen by 20 % and
3,33 % of respondents respectively. The respondents
rated relatively highly the correctness and efficiency
of the articulation apparatus including appropriate
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diction with clarity and distinctness of singing. Good
and very good ratings were indicated by a total of 80 %
of the respondents, 43,3 % and 36,7 % respectively.
Notes 3 and 1 received far fewer indications 16,7 %
and 3,33 % respectively (one person).

The effects of their musical development
in terms of the appropriate formation of vowels and
consonants in singing were rated by a total of 60 %
of the respondents by the highest marks, good and
very good — 33,3 % and 26,7% respectively. 30 %
of the respondents rated their performance in this
area as sufficient 6,7 % as 2 and 3,33 % as 1.

Most respondents 36,7% rated the development
of their voice scale as sufficient. Slightly fewer
respondents 30 % and 20 % respectively, indicated
good and very good ratings. When compiled together
50 % of the respondents singled out the highest rating
scale as a reflection of their progress is developing
their voice scale. 13,3 % rated their activities in this
area as 1.

The final research  question concerned
the assessment of musical development in the use
of musical notation. Very good received the most
indications — 60 %, followed by good — 26,7
%. In the aggregate 86,7 % of respondents gave
themselves the highest marks. No student marked 2
and 1, while sufficient was indicated by only 13,3 %
of the respondents, i.e. four persons. The results
of the study in terms of assessment of their musical
development in the ability of musical follows: most
of the respondents — 46,7 % indicated a rating
of good. This was followed by a very good note 26,7%.
A rating of 3, 2, 1 was marked by 20 %, 3,33 % and
3,33 %. The choice of the highest indications: very
good and good, in the aggregate, is as high as 73,4 %.
They thus indicated that they have made significant
progress in their musical interpretation skills.

Conclusions

The pandemic forced academics to look for new
methodological solutions. Despite the many
inconveniences, especially the lack of direct
contact with the students, or the important concert
presentation of their achievements, I consider this
time with full responsibility as extremely important
in the musical development of the students. Systematic
remote work made the choristers learn their voice
parts, which they confirmed with an individual
recording uploaded to the Microsoft Teams platform.

In my opinion, pandemic remote classes
have produced real results in students musical
development. A great reward for me and the choir
members was the fact that our Choir classes were
distinguished by the Polish Accreditation Committee
evaluating artistic education in the field of music art.

It should be noted, however, that a great
disadvantage, irreplaceable in the process of teaching
Choir, was the lack of opportunities for “contact”
cooperation in the group on the musical interpretation
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of works, the lack of opportunities for concerts and
direct contact with the recipients of art. The pandemic
has also deprived us of joint trips, meetings with
other people, ensembles, and musical confrontations,
which are an opportunity for development for all
participants in concerts, choral competitions
or festivals [8, 195-200].

Student surveys, the fact that the classes were
distinguished by the Polish Accreditation Committee,
as well as my own observations confirm that working
remotely with the choir in pandemic conditions,
despite the difficulties, was a period of fruitful work
on the choral repertoire. The remote classes made
it possible to master the choral repertoire, familiarize
and acquire the skills of stylish performance of choral
works from different eras based on the knowledge
of music theory and history and the technique
necessary to reproduce a musical piece.

Working on performance, emission and
interpretation problems of the realized repertoire,
recording the effects of the work required great
commitment from the conductor, the leaders
in the voices as well as all choristers. I am encouraged
by the attitude of the leaders, who with full
responsibility and commitment, were able to inspire
their colleagues to learn and skillfully organized
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