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THE ROLE OF THE HUMANITIES
AND CULTURE INTHE ACADEMY

Since the days of ancient Greece until 19t century Europe, the humanities have enjoyed respectable
and prestigious status. From the second half of the 1990s the status of the humanities and their prestige
have changed, primarily due to the depreciation of humanities studies in a purposeful generation,
and the scanty representation of graduates of the humanities in the centers of power and employment.
This, in addition to a change in the values of universities — from excellence in research to professional
excellence, value changes that have taken place in societies and cultures around the world, as they
have in Israel. Humanities careers are not perceived as financially profitable and do not ensure
future employment, even for those who wish to focus on an academic career at institutions of higher
education or in schools, because there is no demand. Emphasis is placed on the study of mathematics,
English, technology, and these are perceived as more “valuable”. With regard to the public-social status,
these professions no longer offer prestige or esteem on the part of society. The reduction in demand
for the humanities is evident from the number of students, and here the question is whether we
should continue to teach and expand the study of the humanities, with all the budgetary implications
ofoperating these programs, in an age when it seems that there is no demand. There are those who believe
that the continuing provision of the humanities studies at this time, is a waste of academic resources.
In contrast, others claim that although significant resources are invested in faculties of the humanities,
the value of their research output is great and therefore there is need to continue funding these fields,
and even to allocate additional resources to humanities research and to programs for outstanding
students, with the goal of attracting additional students to the humanities. This study looks at the profile
of students of the humanities, both high school students and high school graduates over the age of 18.
In total, 136 subjects participated in this study (73 males and 60 females). The results show a positive
and significant correlation between attitudes regarding the humanities and motivation to study these
subjects in the future. In addition, a positive correlation was found between values of honesty, helping
others, and contribution to the country, and motivation to study the humanities. The findings of this study
contribute by daring to challenge the perception concerning the insignificant status of the humanities
in our day and age — aimed at eliminating and rendering them irrelevant.

Key words: humanities, humanities studies, academy, value.
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Jasudoesuy H.

Ponb rymaHiTapHUX HayK Ta KynbTypy y BULLil WWKONi

3 yacie CmapooagHwoi [peyii i 0o XIX cmonimms y €eponi 2ymaHimapHi Hayku manau nosaxHul i npe-
cmuxHUU cmamyc. 3 0pyeoi nonosuHu 90-x pokie XX cm. cmamyc 2yMaHimapHux Hayk ma ix npecmux
3MiHUNIUCA, 8 nepuwly Yepay 8HAC/IOOK 3HeUiHeHHs 2yMAaHimapHux oucyunsid y yinecnpamosadit nosi-
muyi ma mizepHo20 npedCMAasHUUMed 8UNYCKHUKI8 2yMAHIMAapHUX HAyK y ueHmpax 61a0u ma 3aiHA-
mocmi. Lle, Ha dodamok 0o 3miHU yiHHOCMeU yHigepcumemig 8i0 OOCKOHANIOCMI Y HAyKo8UX 00C/Ii0-
XeHH#AX 00 npogheciliHol 00CKOHAIOCMI, —3MiHU, Wo 8i06Y/IUCh Y CYyCcNiibCmaax ma Kysibmypax y 8CbOMy
c8imi, 30kpema U 8 I3paini. [ymanimapHa kap’epa He cnpuliMaemecs K iHaHCOBO 8U2iOHA i He 3a6e3-
neyye malbymHb020 NnpayesnawimysaHHa HAgime 0711 Mux, Xmo Xouye 30cepedumucs HA axkaoemid-
Hili kap’epi y 3aknadax 8UWOi 0C8IMU Yu 8 WKOJIAX, OCKiZIbKU HA ye HeMde honumy. AKyeHm pobumecsa
Ha suBYeHHi MamemMamuku, aHa/ilicbKoi Mo8uU, mexHos102il, | BOHU cnpuliMaromeca AK BGinbwW «UYiHHI».
Lo cmocyembca cycninbHO-coyianbHo20 cmamycy, yi npogecii binble He NPonoHyMb npecmuxy
ma nogaeu 3 60Ky Cycninbcmaa. 3MeHWeHHa nonumy Ha 2yMAaHimapHi Hayku 8UOHO i3 Kislbkocmi cmy-
deHmis, i Mym numMaxHA NOJIA2A€ 8 MOMY, YU C/1i0 HAM nPodos8xyeamu sukiaoamu i poswuposamu
BUBYEHHA 2YMAHIMApPHUX HAyK 3 yCiMa 6100XXemHUMU Hacniokamu 8i0 hyHKUiOHy8aHHA yux npozpam. €
mi, XmMo 88aXde, W0 nocmitiHe 3a6e3neyeHHA 2yMaHimapHUx OUCYUNJIiH y HaW 4ac € MApHOK 8UMPAMOL0
akademiyHux pecypcie. Ha 8iomiHy 8i0 HUX, iHWI cmeepoXyrms, WO, Xo4d 3HAYHI pecypcu 8K1adaomoscs
8 2yMAaHiMapHi hakysnbsmemu, 8esiu4UHA pe3ysibmamis ixHix 00C/1i0xeHb 8esukd, i momy icHye HeobXxio-
Hicmb npodosxysamu ¢iHaHcysamu yi 2asnysi i Hagime 8udinamu 000amkKosi pecypcu Ha 2yMaHimapHi
0ocnioxeHHA ma npozpamu 0718 060apos8aHux cmyodeHmia 3 Memoto 3asy4eHHsA 000amKosux cmyoeHmia
00 2yMaHimapHux oucyunsiiH. Y ybomy 00cslioxeHHi po32ia0aemocsa npogine cmyodeHmie 2ymaHimap-
HUX OUCYUNJIiH, AK CMApUWIOK/IACHUKIB, MAK | 8UNYCKHUKI8 cepeOHix WKi. 3a2anom y ybomy 00C/TiOKeHHI
83451u yyacme 136 cy6’ekmis (73 yonosiku ma 60 XiHOK). Pesynemamu nokasytomes no3umusHy ma 3Ha-
YHY KOpenAayito MiX cmasaeHHAM 00 2yMAHiMapHux Hayk ma Momusauyielo 00 8U8YeHHs Yux npedme-
mig y matilbymHeomy. Pe3ysibmamu nokasylomes no3umuseHy ma 3HA4YHy KOPenAUito MiX CmasieHHAM
00 2yMaHimapHux Hayk ma Momusauieto 00 8uB4YeHHA Yux npedmemis y malibymHsomy. Kpim mozo, 6yso
8UABJIEHO NO3UMUBHY KOPeNAUYito MiX YiIHHOCMAMU YecHOCMI, 00ONOMO2U iHWUM Ma 8HECKY 8 KpaiHy
ma momueauiero sus4AMU 2yMAHIMApHi HayKu.

Pesynemamu ybo2o 0ocnioxeHHA pobname 8eaUKUl BHECOK, HABAXYIHUCH KUHYMU BUK/IUK cnpul-
HAMMIO He3HA4YHO20 CMAmycy 2yMAaHimapHUX HAyK y Haw 4dc, cnpAMOBAHUU HA yCyHeHHA ma nooo-
JIGHHA IX HeakmyasibHocmi.

Knruoei cnoea: 2ymaHimapHi Hayku, 2ymaHimapHi oucyunsiHu, 8uwjd WKosd, YiHHOCM.
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culture. Scholars observe that which humankind has
weaved for itself, as reflected in language and its symbols,
in religion and in the law, within government, in ideology

ntroduction
The humanities are an inclusive term
referring to a number of branches

of study, among others philosophy, the arts,
and languages. All of these deal with areas of human
interest (Triger, 2007), in contrast to disciplines that
deal with the study of natural processes (physics
and chemistry) and social interactions (sociology
and economics).

According to the definition of the Council
for Higher Education in Israel, among the disciplines
included in the humanities are Jewish studies as well
as humanistic and human culture.

The humanities study the various manifestations
of the human spirit and human creativity throughout
history. In other words, scholars examine what humans
have done relative to the unique reality at a particular
timeand in a particular place, in relation to the universal
essence of life and its meanings in diverse cultures.

Researchers in the humanities address the various
dimensions of human life, from the abstract
to the concrete, throughout the history of human
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and worldviews, ritual and myths, literature and poetry,
thought and art, mathematics and philosophy,
hermeneutics and chronicles of science, history and music,
architecture and sculpture, folklore and time dependent
consciousness, written memory and the constantly
renewing creation within the sphere of human thought,
with all its uniqueness and changing hues.

The humanities also deal with unique abilities
for encouraging intellectual curiosity, the mysteries
of creation, the history of science, the wording of new
problems, and asking new questions.

In addition, the humanities have a unique
value-based contribution to imparting knowledge
and advancing wisdom, truth and justice, freedom
and equality, ethics and kindness, justice and peace
(Elior, 2011).

The term humanistic studies refers to all subjects
within the disciplines of humanities, social studies,
and the arts, and is based on the classic perception
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according to which the goals of the humanities are
to shape a learned and open minded individual
and to create a knowledgeable society that encourages
the development of culture, ethics, and sociopolitical
values (Lamm, 1993).

For the philosopher Plato, the humanities were
the only way to achieve a life of meaning. He saw
in the intellectual a desire to search for truth, reason,
beauty, and good (Goldman, 2014).

It is possible to say that the humanities are
the manifestation of all areas of knowledge, expressing
human culture and human creativity in general
and in the Jewish world in particular.

Changes in the status of the humanities in academia

In the distant past, from ancient Greece until 19t
century Europe, the elite status of the humanities
was preserved, while strengthening the relationship
between education and individual excellence, creating
adeeper understanding of the humanities, and teaching
the humanities. The educational approach was based
on the belief that the road to educating for excellence
passes through the study of the humanities. In
contrast with the currently accepted approach,
the humanities were perceived as practical, providing
vital tools for mankind’s efforts to realize its goals
and for achieving success. These studies were not seen
as a luxury but rather as vital to man’s adaptation in life.
Despite the crises during the history of the west, as well
as the crisis of values, the status of the humanities was
maintained (Rinon, 2014).

From the second half of the 1990s, a change occurred
in the attitude of students towards the humanities.
Humanities programs are emptying out, as can be seen
by the number of students enrolling in the humanities.
The numbers dropped significantly from 18.5 % in 1996,
11.7 % in 2001, 9.5 % in 2006, to only 7.4 % in 2013.
The low demand is also apparent when examining
the number of students applying for the humanities
in Israel, which dropped from 6,330 at the beginning
of the 21st century to only 4,200 in 2012/13 (CHE,
2014). A prime example of this decline may be seen
when looking at the number of students who enrolled
in the literature program at the Hebrew University
in Jerusalem. In the 2018/19 school year only 18
students enrolled in this program, a particularly tiny
number, especially in comparison to the 1950s when
there were approximately 200 students in the Hebrew
Literature program (Shamir, 2009).

A similar phenomenon has been taking
place worldwide. The decrease in demand
for the humanities matches the drop in the number
of faculty members employed in teaching
the humanities. Research findings (Frank &
Gabler, 2006) indicate that the number of lecturers
in the humanities has dropped dramatically.
Between 1915-1995 the number decreased by 41 %,
while the number of faculty members in the social
sciences increased by 222 %.
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Similarly, the depreciation of the status of Bible
studies in Israel. Ben-Ayun (2011) attributes
the devaluation of the status of Bible studies to several
factors. First, thereisaworldwide process of depreciation
in the status of the humanities. In addition, shifting
forces are influencing the world of education
and causing accelerated growth of technological fields
at the expense of the humanities. Zakovitch (2005)
discusses an additional cause of the depreciation
in the status of the humanities and speaks about
the distance between the world of the Bible from that
of the students, as manifested by the lifestyle
of the characters described and the linguistic style,
which is not understood by the students.

The status of the humanities vs. the status of the
exact sciences in Israel and around the world

The deterioration in the status of the humanities
is not unique to the Israeli education system. A similar
process is taking place throughout the western world.

From the second half of the 19™ century applied
subjects were considered practical and suitable
for the working class. Moreover, applied studies
were included in the curriculum in many countries.
The proportion of countries in which the exact
sciences were taught in elementary school grew
from 83 % in the 1940s to 98 % in the 1970s (Kamens
& Benavot, 1992).

The decline in the prestige of the humanities
in the western world is the result of the Second World
War. During this period, secondary education became
universal. Schools were required to cope with a diverse
student population and with society’s expectation
for employment-focused education. At the same time,
the cultural approach that emphasized the importance
of internal knowledge, gave way to a utilitarian
approach the promoted the structure of knowledge
within high school education. Therefore, greater
importance was placed on the study of the sciences
than on the humanities (Lamm, 1993).

This change, which occurred in the United States
as well, was reflected in reforms that were based
on a functional assumption. They recommended
giving priority to the study of mathematics,
the sciences, and technological literacy in American
secondary education (Yogev, 1990). In Israel
as well, the functional utilitarian approach is central
to the determination of goals for education.
An example of this may be seen in the “Tomorrow
98” report by the supreme commission for scientific
and technological education (Ministry of Education
and Culture, 1992). This report highlights the claim
that comprehensive and advanced scientific
and technological education is the foundation
for any development and success in a variety of fields
such as security, industry, agriculture, and many
others. Despite the fact that this report recognizes
the importance of the humanities, it places greater
importance to the study of the sciences and technology.
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In Israel, the drop in humanities studies in high
school education has influenced the situation
in academia, more significantly than in other
countries. The reason is that in other countries,
such as the UK or the United States, there are
exclusive private schools, where the humanities are
combined with the sciences (Cookson & Persell,
1985). This ensures that the cultural heritage
is carried over to the societal elite, which did not
happen in Israel.

In addition, in Israel there is an extreme
polarization between specializing in the sciences
and in the humanities, then is customary in countries
in the western world. In high school, students are
permitted to study for their matriculation exams.
The majority choose to be tested in humanities subjects,
since the number of compulsory humanities subjects
is very limited. A comparative study shows that,
in contrast to Israel, many countries have implemented
methods that aim to maintain the balance between
humanities studies and the sciences (Friedman &
Ben-Galim, 1988).

The influence of scientific studies may be seen
in the issue concerning the “scientific” nature
of the humanities. Rinon (2014) emphasizes that,
in addition to the fact that a scientific nature raises
the prestige of the discipline, both on a personal
and on a professional level, it also receives research
funding. However, the humanities are not defined
as “scientific’, since these branches of study often
include contradictory theories that cannot be bridged.
These courses of study are perceived as subjective,
emotional. In addition, in academia the natural
sciences and technological research have become
the primary standard for evaluating the humanities,
causing the humanities to turn towards the exact
and meticulous science of the natural sciences —
and in this way, to forfeit their unique nature.

Reasons for the changes that have occurred in the
status of the humanities:

1. This field is perceived as preserving a culture
and therefore the study methods in these
subjects are outdated and not updated
(Shenhar, 2007).

2. The depreciated value of the humanities
and the scanty representation of graduates
of the humanities in the centers of power
and employment (ibid., 2007).

3. Changes in the value scale used to decide
on an occupation:

There is a close relationship between the value
society places on its norms and the direction
that its young people choose to take. In the past,
norms prioritized the value of education
in determining the status of an occupation,
while at the present time norms emphasizing
financial remuneration have become more
central to the choice of an occupation (Shenhar,
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2007). This process has precipitated a crisis
within the humanities, since the humanities
are regarded as not practical and not being
able to provide a career (Nussbaum, 2010).

4. Value changes within academia:

In his writings, Nietzsche (1999) described
this change as one related to the shift
in the character of studies in universities
in his era. The universities have transitioned
from placing value on excellence, relating
to the personal character of the student,
to placing value on the practicality
of the vocation. In addition, at this time,
universities lean towards a capitalistic for-
profit approach.

5. Value changes within society and culture:
There is a tyranny of the fashionable,
and independent and creative thinking have
declined (Kleinberg, 2006; Shamir, 2012).

6. A growing percentage of students are enrolled

in private colleges:
Over 50% of undergraduate students
are currently studying in colleges, where
the humanities are absent. Humanities studies
are offered in the form of enrichment courses
and as an afterthought, and not as primary
or inherent courses (Kleinberg, 2006).

Obstacles that students face in faculties of the
humanities:

Currently, young people wishing to choose
the humanities encounter barriers. We shall analyze
these barriers from two points of view — the social-
sociological perspective and the economic perspective.

The social-sociological perspective

o The Jewish humanities are not popular (Shamir,
2009).

o There is a decline in the standard of students
accepted to these courses of study (lower/
more accommodating admission terms).
Outstanding  students  are  attracted
to prestigious and highly regarded programs,
and therefore those who choose these
disciplines know that they are not regarded
as prestigious from a social point of view
(Shenhar, 2007).

o Students regard these disciplines as old-
fashioned and irrelevant for modern life.

The economic perspective
o Young people prefer to turn to financially
rewarding professions (Shamir, 2009).

o The  humanistic  professions reflect
a  socioeconomic  phenomenon  chara-
cterized by globalization, privatization,

and capitalism. Young people seek profitability
and utilitarianism — and the humanities are
not perceived as such (ibid., 2009).
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o Those applying for higher education seek
disciplines that will facilitate employment
in the future — and the humanities are not
perceived as such (ibid., 2009).

o In addition, the rules of supply and demand
are contributing to the deteriorating status
of these important and unattractive programs.
Currently, students are fleeing the humanities
and seeking professions with a potential
for employment and a livelihood (ibid., 2012).

o Also with regard to faculty members within
the humanities, only at around age 50 do faculty
members earn tenure, while until then academic
staff risk finding themselves outside academia
and destitute. Hence, there is no temptation that
might encourage motivation to apply for studying
the humanities (Shamir, 2009).

The current-day challenges of intellectuals

Intellectuals can be found in universities, since
there it is still permitted to think in a complex fashion
and to engage in areas of interest that do not translate
into money. The universities represent a world that
still places value on the study of history, philosophy,
and culture, however even there the limited
space available to the humanities is diminishing.
The humanities do not deliver merchandise that can
be measured. They do not provide: prestige, status,
power, money, rating (Kleinberg, 2006).

Intellectuals are supposed to engage in issues
of research and critical thinking but in this
materialist-individualist age, its hard to find
intellectuals, as is the case also worldwide. According
to Shamir, our postmodern age seems humanistic
and humanitarian, but in practice it has turned into
an age that does not encourage independent thought,
research, and inquiry. The polarization is growing;
each faction, whether conservative or liberal, believes
only in its own axioms and radicalizes its positions.

How much are the humanities worth?

The crisis within the humanities programs has
caused numerous issues with regard to their funding.
One of the primary issues is the question of whether
toforgo the spiritofthe humanitiesand theirimportance
and necessity for Israeli society, due to financial
constraints? Is budgeting for the humanities correct
financially, and should they be supported even though
the future is not bright? Current funding:

1. In 2008 the Fund for the Advancement
of the Humanities and Social Sciences in Israel
was established, as a joint initiative of the Yad
Hanadiv Foundation and the Planning
and Budgeting Committee (PBC). The fund
was established in response to the budget
constraints and the fear that significant areas
of knowledge within the humanities would
disappear. The aims of the fund are to support
the long term need for the humanities within

78 ISSN 2518-766X (Print)

Israeli universities. The fund works to promote
cooperation  between  the  universities,
educational innovation, as well as scholarships
for senior faculty. In 2012 it was decided
that the total annual funding would be set
at NIS 60,000 for multiple years. Following
the conclusion of the funding for the first
stage of the fund’s activity, the needs
of the humanities in Israel for the next few years
were reevaluated. Results of the evaluation
pointed to the success of the fund’s activities
in drawing scientists back into the faculties
of the humanities, renewing teaching in these
faculties, and in particular, they marked
the success in creating inter-university
curricula that encourage the expansion
of the number of subjects studied in Israel,
make optimal use of the resources available
in the system (CHE, 2013).

2. The Rottenstreich Project is another program
of the CHE intended to encourage outstanding
doctoral ~ students in the humanities
and to promote the training of high-quality
faculty members for instruction and research
at Israeli universities. The annual grant in this
program is NIS 80,000 (CHE, 2014).

3. Budget planning for 2015 — in a meeting that
took place on November 5, 2014, the Planning
and Budgeting Committee (PBC) decided
to emphasize reinforcement of the humanities.
Therefore, under its auspices and that
of the Council for Higher Education, a permanent
committee was created that would work
to formulate policy regarding the humanities
and, in general, offer specific suggestions
and initiatives towards the aim of meeting
the defined needs. It was decided to exclude all
initiatives in the humanities from any further
budget cuts, as were planned towards the end
of the 2014/15 school year (CHE, 2014).

The humanities — At any cost?

In the past, hundreds of students would enroll
annually in the Hebrew Literature program
at the Hebrew University, while in 2012 only seven
students enrolled (Shamir, 2012). This finding requires
comprehensive examination of various opinions: Is it
necessary to continue investing in these disciplines?
What are the justifications of those who claim that there
isindeed a need? And what are the justifications of those
who claim that there is no longer a need to continue
insisting on the existence of the humanities?

1.  Opinions against to the continued existence

and funding of the humanities:

o In the opinion of many, the humanities are
an example of the waste of money in academia,
since these fields are subsidized three times
and even five times more than engineering.
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2.

This is regarded as a waste, among other things
because there are many humanities’ professionals
in the workforce, while the economy is suffering
from a shortage of graduates of technological
colleges (Rinon, 2014).

Gershuni (2014) contends that there is no need
to fund the humanities. Much public money
is invested in faculties of the humanities
and the value of their research output
is dubitable. There is strong opposition
to the funding of yeshivas (religious schools),
while with faculties of the humanities are
considered sanctified and worthy of funding.
He objects to the approach that reforms should
be implemented to ensure income for students
of the humanities. If theyre looking
for an income, they can look for a practical
profession. The Israeli public was never asked
whether theyre willing to fund faculties
of the humanities. The decision regarding
funding belongs to the officials of the Council
for Higher Education, which has an enormous
budget and chooses to divide it up according
to its interests. Every citizen should be able
to contribute to the area of study they would
like to see succeeding and thriving, an “open
market”, and in this way control would be taken
from the government that uses public finding
to meet its needs, and placed in the hands
of the public. The heads of the yeshivas
and the heads of the academies prefer
the easy way of receiving funding, by lobbying
the public through political manipulations.
If taxes and government funding would
be reduced the public would have more money
to invest wherever they choose.

Opinions in  favor of continuing

and budgeting the humanities:
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Shenhar (2007) contends that additional financial
resources should be invested in Jewish studies.
Shamir (2012) criticizes the fact that
insufficient resources have been allocated
to research in the field of Hebrew culture and,
in addition, the shortage of resources directed
towards programs for outstanding students
within the humanities.

The justification for the cuts in funding
for the humanities is superficial (Lea, 2014),
since no money is saved by closing down
departments belonging to the humanities.
The claim (ibid., 2014) is that the budget should
be redistributed. The humanities are suffering
from a decrease in their programs or even
closure. This can be explained by the cuts
in funding as a result of financial crises, but
this reason is superficial and can be disproved.
While the humanities experienced a drop-in
funding, other university programs have

grown. In other words, the universities did
have resources that could have helped with
the reduced funding of the humanities, but
these were used elsewhere. The universities
focus on market values and, in step
with the academic capitalism formed,
they are inclined to cutting the budgets
of the humanities and to invest the funds
in areas related directly to the capitalist rat race.
The extensive contribution of the humanities
to their students:

Programs affiliated with the humanities deal
mainly with the arts, as these reveal culture that
is hidden from our eyes. The students acquire
knowledge in new and ancient languages,
acquire unfamiliar areas of knowledge. The aim
of the studies is to deepen varied expressions
of the human spirit and the infinite imagination
of man. This, in order to extract themselves,
as much as possible, for the culture and time
to which the individual belongs. The students
delve into the divine source of law, justice,
and morality in different cultures. Since every
human endeavor is temporary while values
are eternal, values are associated with the holy
and the exalted, the deity and the angels who are
endowed with eternity, inscribed in the tablets
of heaven like the ten commandments or placed
in the hands of the priesthood that is responsible
for the eternal cycles and for the instruction
of Bible and of the law, knowledge and the truth,
justice and morality. Moreover, the students are
exposed to the intellectual insight that is the basis
of human existence, which has remained
unchanged since the beginning of culture, such
as life and death, sexuality and procreation,
maturity and orphan hood, youth and old age, fear
and joy, hunger and love, guilt and shame, power
and weakness, liberty and honor — all of these
are manifested in the rich past of the humanities
through disciplines related to visual art. This
reality educates towards a humanist, pluralist,
universal approach, as well as the recognition
of human dignity. The humanities teach that
throughout history there have been and always
will be various cultures and religions, with diverse
beliefs, memories, and values and different points
of view that contain numerous contradictions,
but all have the right to exist and be heard. Both
scholars and students are taught to criticize
the structures of power and the mechanisms
of silencing and exclusion and to deepen their
understanding of the differentiation between
predetermined and  universal  privileges
and obligations into which a person is born,
and those chosen voluntarily. There is no
doubt that those students previously exposed
to the humanities were intellectuals who helped
society and its quality of life wherever they were.
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A society that strives for justice, morals, peace,
equality, liberty, imparting knowledge, expanding
horizons, challenging thought, and criticism,
requires wide support of the humanities so that
they will exist (Elior, 2011).

The crisis in the humanities disciplines
in Israel constitutes an existential problem,
since the Jewish people are a small nation
surrounded by hostility and therefore have
little chances of surviving without spirituality
and intellectualism and  maintaining
a worthwhile life.

In these crisis circumstances, some disciplines
dealing with Jewish history and culture will
cease to exist in time. Many arguments are
voiced against the humanities, including
those that doubt the benefit and relevance
of these disciplines for the values of a
consumerist society. These arguments also
doubt the value of these “non-utilitarian”
studies that are incapable of contributing
to the hi-tech industry or of fulfilling
the needs of the economy and contributing
to advancement of the economy and commerce,
but this argument does nothing to reduce
the great value and need for the academic
disciplines of the humanities that are not aimed
at profit or benefit but based on intellectual
inquisitiveness, on research based on the wish
to know, learn, and understand. When voices
are heard in favor of efficiency and savings,
someone will always suggest relinquishing those
university fields that “are not beneficial” or “are
not relevant’, fields that deal with the study
of human creativity. It appears that no one would
suggest closing down “beneficial” or “utilitarian”
fields such as the natural sciences or the social
sciences, as the humanities have no economic
benefit or purpose in the opinion of those who
call for their closure (Shamir, 2009).

The humanities are the very spirit of western
democracy. A society that enhances critical
thought, a questioning and balanced
perspective, should support the humanities,
as narrow studies such as mathematics,
science, economics, and computers are
unable to prepare citizens for this. Contents
and methods imparted by the humanities are
the only ones that maintain not only culture but
rather also democracy and the autonomous
citizen. The humanities are essential
for higher education. Through the humanities
itis possible to form critical thinking, creativity,
and empathy. When these central components
do not exist in society, the population might
suffer and might even exist under pseudo-
democratic rule, the rule of figures of authority.
Observing education from the perspective
of economic growth, as characteristic of many
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educational systems around the world,
might lead to the diminishing and even
the elimination of democracy. The author
(Nussbaum, 2010). supports a human model
of development that focuses on the individual’s
capacity of critical and holistic thinking
through problems and particularly political
problems that affect the entire nation. Those
who refuse to examine society critically
and who study the information presented
to them in the media uncritically, might support
the government blindly. Values and integration
of the arts are extremely essential for any
person who is part of society and help
provide real civil life with a wider worldview.
As evident from her words, democracy
needs an educational system that promotes
the humanities in order to create a productive
society. Education, and particularly higher
education, must support the struggle against
education that is aimed only at profitable goals,
in favor of education that promotes democracy.
The economic development model of education
that is accumulating momentum may ensure
a stable economic future but might also, among
other things, empty the future of the economy
from its very purpose of existence (Nussbaum,
2010). Processes of capitalization occurring
in the recent decade in Israeli society include
neoliberal conceptions that are generating
apathy with regard to the fate of the humanities,
which are perceived by citizens as a luxury
and an outdated field in a time when
it is necessary to cut back anything that does
not yield economic profit (Ezuz, 2011).

The role of the intellectual is to demand
more complex thinking and practice that
is more just. In a cultural environment that
is gradually becoming superficial, in a cultural
reality that lacks moral responsibility, the role
of the intellectual is to speak out against
the consensus, to go against the current,
to reinstate the significance of words and ideas,
to fight for social cohesiveness, to fight for those
that the market left behind and for those that
the media conceals, to emphasize injustice,
to be humane (Kleinberg, 2006).

Researchers of education and society
criticize the decline in the status
of the humanities (Razinsky, 2014). They
criticize the narrowmindedness characteristic
of graduates of the educational system and call
for the revival of cultural literacy (Bloom, 1987;
Hirsch, 1988).

In the context of Jewish culture, it is possible
to grasp the significance of preserving
humanities disciplines by understanding
the significance of maintaining Jewish studies
and Bible studies in the next generations
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as well. The power of the Bible is as a common
element shared by all ideological streams that
are dividing Israeli society (Lamm, 1999).
The Bible has great value for preserving
historical memory in national consciousness
and as the source of our language, literature,
festivals, and customs (Zakovitch, 1995).
The significance of Bible studies is in their
definition of the secular Israeli’s identity
(Amit, 2002). Shenhar (2007), in her article,
describes the significance of Jewish studies.
A depreciation in Jewish studies causes
a crisis in Jewish identity. A crisis in Jewish
identity, particularly among the secular,
arouses in young Israelis doubts concerning
Zionism and Israel and, in general, does severe
damage to the cohesiveness of the Jewish-
Israeli collective. Another discipline included
in the humanities is literature, which has
an important role in ensuring our existence.
Literature is at the base of collective identity
and it is what generated our essence as a new
nation. Among the Jewish people, Hebrew
literature preceded the land and the state; even
before we had eating utensils and tools of war
we had writers whose dreams and philosophy
generated the state. The revival of the new
Hebrew culture and language is what causes
the different political streams to remain
in the country (Shamir, 2012).

Attempts to revive the humanities — how?

Understanding the significance of maintaining
the humanities, many solutions arise with the purpose
of reinstating their prestigious status.

1.
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In 1991 a committee was established with
the purpose of examining the state of Jewish
studies in the secular school system, i.e.,
the Shenhar Committee. This committee
formulated its principles in a document
called “People and world — Jewish culture
in a changing world”. As a solution to changing
the existing state, the committee recommended
that responsibility for education be returned
to the students’ society and community, since
the source of the problem is technological
society, the changes and controversies that are
dividing Israeli society, namely it is external
to the school. The school, on its part, must
encourage the secular public to express their
values, develop their culture, and criticize their
achievements. It is necessary to take action
to help Jewish culture become a component
with positive meaning for young secular
people, one that builds their self-identity.
Ideologically, the committee strives for change
and transformations both in the values
of Israeli society, as they were the source
of the depreciation of humanistic studies,

and in the schools. However, the Ministry
of Education did not prepare adequately
for dealing with this issue. This was evident
in the lack of resources allocated where
necessary and in generous resource allocation
to the religious school system, where Jewish
education is becoming gradually stronger.
Thekeytochange mustbe manifestedin training
teachers and preparing curricula and study
materials adapted to the worldview and values
of the population studying in the secular
school system. Shenhar emphasized that
dealing with these controversies with respect
and tolerance for the different opinions
is the essence of school-based education. In
addition, Jewish studies are part of humanistic
studies, of which a core essence is developing
creativity based on free dialogue while coping
with the challenges set by the human spirit.
It is necessary to use the school as a focus
for developing options for maintaining
a Jewish-Israeli culture that is not dependent
on halakhic authority and that is affiliated with
Jewish history, with criticism and innovations
as befitting contemporary challenges. Decision
makers should be called upon to act in favor
of the national resilience of Israel’s society
and state; it is necessary to invest more
in Jewish studies and in issues of Jewish
identity (Shenhar, 2007).

. Theuniversitieshaveamajorrolein maintaining

the stories of the different cultures, reading
and writing, art and production, symbolism
and interpretation, literature and poetry,
liberty and justice, truth and equality,
illustration and simplification, philosophy
and mathematics. Educating for activism
and social involvement can begin at home but
itmayexpandandbecomeenhanced by external
bodies such as schools, youth movements,
and in higher education. Key components
of education in the humanities are the ability
to doubt decisions made, to ask questions,
and to understand how to explore them (Elior,
2011). Rinon (2014) suggests that in order
to deal with the current crisis it is necessary
to reinstate the relevance of the humanities
and of their instruction by rebuilding their
association with education. First and foremost,
it is necessary to reinstate the original role
of the humanities as an educational element
that centers on human beings. The greatest
current challenge of those in the humanities
is to see not only those who excel, rather society
as a whole. It is necessary to nurture excellence,
but at the same time not to neglect nurturing
societyasawhole through education. University
education is no less important than the earlier
stages of human education as universities
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are located at the top of the pyramid, due
to their social responsibility, and therefore
the humanities disciplines at universities have
a considerable impact on people as it serves
as a means of imparting values (Rinon, 2014).

. The Israeli spirit and social solidarity will

only be rehabilitated through a joint effort
of many agents who leave their safe place
and operate on behalf of the weakening spirit
and the fraternity that has been converted
to money on the free market. It is not enough
to know what is good and right. Knowing what
is good requires doing good, turning theory
into practice. The image of the society in which
we live is worth fighting for. The community
should be called upon to enrich one another’s
knowledge, strengthen their aspirations, make
them knowledgeable, and particularly dare
to act and to make the world a better place
(Kleinberg, 2006).

By diverting resources to studies of Hebrew
culture it will be possible to solve the crisis. But
this does not happen because everyone focuses
onthemselvesand hence, due to alackofdemand
and a lack of leadership, programs with a long-
standing tradition and achievements are slowly
disappearing. Ensuring the future of the country
and of the people depends on maintaining these
programs (Shamir, 2012).

must be made accessible
to the students, i.e., more modern. For this
purpose it is necessary hold a contemporary
dialogue with the text, to talk about
its messages and less about concepts that are
distant from the student (Gruber, 2005).
supports the Socratic
method whereby it is necessary to promote
the imparting of logical thought as well as deep
understanding of the information. Education
must include goals beyond the existing goals,
based on developing skills and proficiencies
that will later be utilized in the workplace.
Otherwise, the humanities will be discarded
from the universities, meaning that higher
education will make it possible to purchase
an academic degree but will not be able
to produce thinkers with critical knowledge.

. Another option for solution is to combine

the humanities with other disciplines.
A study conducted in 1914 found that most
of the American colleges included in the sample
required students to sign up for courses
that combine: history, literature, philosophy,
English. In contrast, in 1990 hardly one third
of the colleges included in the sample required
students to take these subjects; the requirements
had been reduced (Ginsberg, 2011).

Culpa mea is a report that believes that
the humanities can revitalize themselves if they
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10.

return to their original designation, investigating
man between heaven and earth, God and beast.
For Plato the humanities were not a gate
to knowledge, rather they were the main route
to a meaningful life. Plato, similar to the students,
realized that he knows nothing, together
with the wish to know about the meaning
of life. In the past you did not need a degree
to be an intellectual, only the passion to seek
the truth, wisdom, beauty, and good. The same
intellectuals received from the humanities tools
that served them in life and helped them to help
others as well. This is the open approach that
students seek; they come to study the humanities
for ideological reasons, as these disciplines do not
promise them an income. But because faculties
of the humanities and their staft provide neither
ideology nor a promise of future employment,
students leave for other programs that are more
relevant for helping others, such as social work,
and even avoid turning to these fields to begin
with. If the staft wants to hold on to the students
they must advocate an approach whereby
the stories about Plato and Socrates and old values
of intellectuals do not distract us from modern
life rather give us wise tools that can be used
in modern life (Goldman, 2014).

A low admission threshold:

In order to raise their status and the number
of those interested in the humanities and to try
and solve the crisis, the admission threshold
in Hebrew literature programs has been
reduced, but this is not leading to success
in recruiting students for these programs, while
in the past when the Hebrew literature program
had a demanding mandatory curriculum it did
not lack students. The diminishing admission
requirements might generate  contempt
and reduce the value of the humanities. In light
ofthe failure in this area, itis necessary to operate
a contrary marketing strategy, to raise the level
of programs on Hebrew culture by granting
scholarships to outstanding students, and this
will make it possible to maintain these programs
in future generations as well (Shamir, 2012).
Planning the budget:

According to the work plan defined
by the appointed committee, recommendations
with budgetary significance are anticipated
in topics such as collaboration between
institutions on language instruction, setting
criteria for funding publications in the humanities,
as well as regarding research infrastructure
in the humanities (CHE, 2014). In an attempt
to find solutions, the most recent solutions
suggested are merging programs from the various
faculties and in different universities, changing
study programs and adapting the programs,
making them more practical and less academic.
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These solutions were proposed in the summer
by the CHE, led by Professor Malka Rappaport-
Hovav (Branovsky, 2014).

11. Itis evident that the low demand leads to change,
for example at Tel Aviv University the Hebrew
Literature program has recently become
a combined program called the “Literature
Program”, which includes the Hebrew Literature
program as well as the Theory of Literature
program, i.e., the Hebrew Literature program
no longer exists as a distinct program. Tel Aviv
University also decided that programs in Jewish
studies would be merged to form one expanded
program in order to try and overcome the low
demand that is resulting in few students
and many professors (Shamir, 2009).

Despite the many attempts to revitalize
the humanities in our era, it is evident that most
of these attempts have not resulted in a meaningful
change in the status of the humanities since,
as stated, the demand for these disciplines is still low
and constantly declining.

Due to the understanding of many researchers
that it is necessary to solve the crisis in the humanities
in its first stages, Ben Ayun (2011) conducted a study
that measured the attitudes of elementary school
students towards humanities subjects. The research
findings show a moderate positive attitude
of 46" grade students to Bible studies. Most
claim that the lessons are not boring and that they
develop thinking, contribute to general knowledge,
and are important as a means of acquiring history
on the national level. Most declare their love of this
subject. In addition, a drop in students’ level of interest
was evident with the rise in grade. Shkedi (2000)
corroborated these findings in his study. The attitude
of junior high students towards Bible studies was
explored. These students were found to agree that
the subject is important for increasing the sense
of belonging and identification, although most
perceived it as uninteresting and irrelevant, namely
there is a dissonance between students’ attitude
towards the significance of the subject and their level
of interest in it. Ayalon and Yogev (1995) studied
the relative status of the humanities versus scientific
studies in Israeli high schools and found that two main
factors eventually led to a crisis in the humanities
disciplines: the number of students who wish to study
them and their profile. A gender difference was found,
whereby there is a higher representation of girls
in the humanities and a higher representation of boys
in scientific subjects. The humanities were also found
to be characterized by relatively high proportions
of students from weak social groups.

From these studies it is evident that the crisis begins
in early stages at educational institutions and a possible
solution for the crisis can come from within
the educational systems. Hence, the purpose
of the current study is to explore the attitudes
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of high school students to the humanities, as they
are in a critical age when thinking is more concretely
directed at choosing an academic field of study. In
addition, investigation of students who had already
chosen the humanities does not yield interesting
results as when exploring high school students,
because the former had already chosen this field. We
will check whether the attitude of high school students
to humanities disciplines predicts their readiness
to apply for academic studies in the humanities
in the future. In addition, we will check the barriers
encountered by those who are interested in studying
but do not report that they will indeed apply to study
this field in the future. In addition, we will check
the profile of those applying, socioeconomic status,
gender, ethnic origin, type of student (low/medium/
outstanding), value scale for finding a future career.

First, we hypothesize that most of the students

will report a positive attitude towards the humanities
but will not show readiness to study these subjects
in the future. Second, we hypothesize that the profile
of those applying will be characterized by a high
socioeconomic status, based on the study conducted
by Ayalon and Yogev more women will apply than men,
those belonging to the Arab nationality will be less
inclined to apply than those belonging to the Jewish
nationality, contradicting the finding of Ayalon
and Yogev regarding weak groups, students with low
grades will apply more than outstanding students,
and students for whom prestigious and practical
values are important when seeking a career will
be less inclined to apply to the humanities than those
for whom these values are not important.

In light of the research literature, the research

questions are:

1. Is there an association, and to what degree,
between a positive attitude of high school
students to the humanities and motivation
to study these subjects?

2. Will gender differences be found, and to what
degree, in the motivation to study
the humanities?

3. Will national differences be found between
Arab and Jews, and to what degree, in their
motivation to study the humanities?

4. Will differences be found, and to what
degree, between those with low and high
achievements (grades) in the motivation
to study the humanities?

5. Will value-based differences be found,
and to what degree, in the motivation to study
the humanities?

Method

Respondents:

The study consisted of 136 respondents (73 boys
and 60 girls, mean age 16.65, age range 15-19, standard
deviation 1.2), including 104 high school students
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in grades 10-12 (53 boys and 51 girls, 76 Jews and 18
Arabs, mean age 16.15, age range 15-18, standard
deviation 0.84) and 32 respondents who were high
school graduates, older than 18 (20 girls and 9 boys,
mean age 18.45, age range 18-19, standard deviation 0.5).

Tools:

Several questionnaires were utilized:

o Questionnaire on dysfunctional beliefs when
choosing a study discipline and a career (Gur,
2007), alpha=0.86

o Questionnaire on aspirations for the future
(Klivansky, 1993), alpha 0.56-0.64

o Questionnaire on motivation to acquire a higher
education (Doron, 2008), alpha 0.64-0.87

o Questionnaire on orientation of study goals
(Levontin, 2008), alpha 0.85-0.89.

Procedure:

In the current case study respondents were
sampled from a high school and from a pre-military
preparatory program. At the school the questionnaires
were administered to the students in their homeroom
classroom.

Research findings

The study examined the profile of those studying
the humanities and the association between
the attitude towards the humanities and motivation
to study these subjects. Pearson’s correlations
and t-tests were conducted. The sample included 104
high school students, 51 girls and 53 boys, and 29 pre-
military program students (high school graduates,
older than 18), 9 women and 20 men (a total of 133
respondents). See Table 1.

Table 1
Descriptive statistics by gender

N %
Females 60 43.5
General sample Males 73 52.9
Total 133 96.4

Females 51 49

High school Males 53 51
Total 104 100
. Females 9 28.1
Pre-military preparatory program Males 20 62.5
(high school graduates, older than 18) Total 29 90:9

The age range in the overall sample was 15-19,
the mean age 16.65, and the standard deviation
1.23. The age range for the pre-military preparatory

program was 18-19, mean age 16.15, standard
deviation 0.84. The age range for the school was 15.18,
mean age 18.45, standard deviation 0.5. See Table 2.

Table 2
Descriptive statistics by age
Age range Mean SD
Overall sample 19-15 16.65 1.23
Pre-military preparatory program 18-19 16.15 0.84
School 15-18 18.45 0.5

In order to examine whether and to what degree
there is an association between the positive attitude
of high school students towards the humanistiies
and motivation to study them, a Pearson’s correlation
coefficient was calculated. A significant positive

correlation (p < 0.01, r = 0.4) was found. A positive
correlation was also found in the school sample
(p<0.01,r=0.34) and in the pre-military preparatory
program (p < 0.05, r = 0.44).

Table 3
Pearson’s correlations between attitude means and behavior means
N Pearson’s correlation
Overall sample 135 *0.4
School 103 *0.34
Pre-military preparatory program 32 '0.44

Based on these findings, Pearson’s tests were conducted
for each subject separately. A significant correlation
was found between the attitude to the humanities and
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*p <.05 *p<.01
motivation to study these subjects, for each of the subjects.
The highest correlation found was for the arts, while Bible
studies received the lowest correlation.
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Table 4

Pearson’s correlations between attitude and behavior for each subject separately

Subject Pearson’s correlation
Literature [*0.43

History 0.4

Art *0.61

Languages 0.41

Bible °0.29

In addition, we examined whether and to what
degree gender differences would be found
in motivation to study the humanities. A t-test was
conducted between two independent samples. No
significant difference was found from a gender
perspective (t = -1.29; df = 130; p = n.s.).

With regard to the question of whether and to what
degree national differences would be found between
Arabs and Jews in motivation to study the humanities,
at-test was conducted between two independent samples.
No significant difference was found in the different
nationality levels (t = 0.52; df = 122; p = n.s.).

With regard to the question of whether and to what
degree differences would be found between those with
low and high achievements (grades) in motivation
to study the humanities, we distinguished between
types of students: poor/medium/outstanding. A one-
way ANOVA was conducted. No significant difference
was found between the different types of students
(F(3,125) = 0.79; p = n.s.).

*p <.05, *p<.01

Finally, with regard to the question of whether
and to what degree value-related differences would
be found in motivation to study the humanities,
we defined values of prestige, such as money
and practicality, and readiness to study the humanities
(Gur, 2007). A Pearson’s correlation coefficient was
calculated. No significant correlation was found (p >
0.05,r=-0.1).

Moreover, we addressed values of integrity,
helping others, and contribution to the country,
and readiness to study the humanities (Gur, 2007).
A Pearson’s correlation coefficient was calculated.
A significant positive correlation was found (p < 0.05,
r=021).

With the aim of examining whether there
is a difference by age in understanding the significance
of teaching the humanities at school, a one-way
ANOVA was conducted. Significant differences were
found in the different age levels (F(4, 128) = 3.49; p <
0.05).

Table 5
Differences in thinking by age

Age N Mean SD

15 22 3.02 0.20
16 52 3.04 0.13
17 22 3.61 0.12
18 24 3.51 0.15
19 13 3.70 0.20
Total 133 3.28 0.07

Inaddition, with theaim of examining whether there
is a difference in motivation to study the humanities
by age, a one-way ANOVA was conducted. Significant
differences were found in readiness to study, by age
(F(4,127) = 3.73; p < 0.01).

Conclusion and discussion

InIsrael and around the world there isa depreciation
in the status of the humanities, raising questions
regarding the significance of their continued existence
in a world strongly attracted to values of modernity
and technology. In a world of instant responses
and immediate gratification, humanist values seem
irrelevant. As a result, the current study tries to settle
the issue of humanities in the present world and tries
to understand whether in contemporary Israel
there is still a need for the humanities. The current
study examined attitudes to the humanities as well
as the profile of those applying to study these subjects.
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This study found a positive correlation between
attitude and behavior, namely, a positive attitude
towards the humanities will predict motivation
to study these subjects in the future, and vice versa.
A negative attitude will predict a lack of motivation
to study humanities subjects in the future. In contrast
to these findings, Shkedi (2000) in his study indicated
a dissonance between the attitudes of junior high
school students to Bible studies. The students testified
that the subject is important as it arouses a sense
of belonging and identification but did not express
muchinterestinthesubject. Therefore, wewould expect,
according to the literature review, to see a dissonance
between attitudes and behavior, but in practice we
see that the attitude towards the humanities predicts
behavior. For example, if a 10th grade student reports
that in general he likes humanities subjects, there
is a high likelihood that he will indeed study them
in the future. This can be explained by the cognitive
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dissonance theory, whereby when people have
two contradictory attitudes they will change one
of the attitudes in order to reach a state of balance
(Festinger, 1957). According to this theory, teens may
currently be very opinionated, causing them to follow
their attitudes and avoid dissonance even at the cost
of an unpractical profession, for instance, students
who report that they like the subject of literature will
find it hard to report a dissonance, i.e., to report that
they will not study what they like. In our era, young
people follow their desires and rebel against society’s
wishes and therefore those students will deal with
the dissonance by changing their attitude, namely will
say that they like the subject and intend to study it.
In contrast to the study by Ayalon and Yogev
(1995) that indicated gender differences between boys

and girls in the humanities and found that girls study
the humanities more than boys, the current study
found no gender difference between boys and girls
in studying the humanities. This may be because
today it is more customary for girls to study subjects
considered “masculine” and the proportion of girls
who study sciences has been increasing over the years,
such that the difference is not as significant as it once
was. Proof of this is given in Table 6. It is evident that
over the years the disparity between men and women
in studying the humanities is diminishing.
For example, in 1989 27.4 % of men reported that they
were planning to study the humanities, while in 2012
42.7 % of men were studying the humanities. These
findings have indeed not been analyzed statistically,
but they illuminate the current findings.

Table 6
Comparison between men and women in their intention to study science and humanities subjects
Men Women
Humanities 42.7% 57.3%
Social sciences and law 55.4% 44.6%
Physical sciences, mathematics, statistics, and computer studies 75.2% 24.8%
Biological sciences 47.6% 52.4%
Engineering 87.5% 12.5%
Medicine, agricultural, and unknown field 64.3% 35.7%

In their study, Ayalon and Yoev (1995) found that
the humanities are characterized by relatively high
rates of students belonging to weak social groups while
in the current study it was hypothesized, in contrast
to their research findings, that those belonging
to the Arab nationality would apply for the humanities
in lower rates than Jews. Accordingly, a comparison
was held between the Arab nationality, representing
a weak social group, and the Jewish nationality. In
contrast to the hypothesis, no significant difference
was found in readiness to study the humanities
between the Arab and Jewish nationalities. A possible
explanation is that the sample may have included
a relatively small number of Arab nationals compared
to Jewish nationals (of all high school students,
76 were Jews and 18 Arabs).

Continuing the study by Ayalon and Yogev
(1995), it was hypothesized that those with low
grades, who represent a weak social group compared
to the outstanding students, will be more inclined
to apply to study the humanities. But no association
was found between students grades and applying
to study the humanities. This may have been due
to difficulties with self-report — respondents may have
found it hard to report that they are medium or poor
students. For example, a grade of 70 — some would say
that it is medium and some poor. Confirmation of this
can be found in the answers of the respondents. Most
of the respondents reported that they are medium
students and an insufficient number reported that they
are poor or outstanding students.

When examining the profile of those applying
to study the humanities, with regard to their value
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scale, no significant correlation was found between
values of prestige and practicality and motivation
to study the humanities. A possible explanation is that
values of prestige and materialism are engrained
in us from a young age unrelated to our choice
of career, namely both those who apply and those
who do not intend to apply for the humanities uphold
prestigious values.

Inaddition, respondents with values such asintegrity,
helping others, and contributing to the country are
motivated to study the humanities and a positive
correlation was found. This finding contributes
to understanding the profile of those applying to study
the humanities as these values are indeed associated
with readiness to study the humanities in the future.
This finding also attests that the humanities encompass
value-laden and meaningful studies. It is also possible
that these subjects have considerable significance,
as this value scale is most important for human
society and therefore it is evident that the humanities
have a considerable contribution to human society
(Goldman, 2014). This shows that those who showed
readiness to study the humanities are inclined to help
others and that the humanities might direct and give
tools for this purpose and therefore they have a positive
impact.

The current study also found differences by age —
older respondents had a more positive attitude
to the humanities. In the case of high school students
and older, thereisarise with age in the readiness to study
the humanities in the future. The phenomenon of degree
depreciation may be related to this. It is possible that
many subjects do not withstand the test of practicality,
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for instance a graduate of economics might then apply
for philosophy studies in the feeling that at present
many degrees are considered unpractical and therefore
there is an inclination to study an interesting subject,
and this understanding comes with age.

In summary, the research findings lead
to the conclusion that the humanities have a high value-
related contribution and that it is important that they
continue. The humanities are essential for a critical
human society and therefore it is necessary to make
sure that these programs continue to exist, but not
in their current form. Changes should be made
in the study tracks, making them more practical

and attractive, such that they speak the “language
of the current generation”

From all the above it is evident that the classical
humanities are gradually diminishing, but
itis important to continue revitalizing them by raising
awareness on the public agenda of decision makers
and in high school studies — because the current
study found that the attitude of high school students
predicts their future choice of study discipline.

A humanities-related academic experience may
constitute an important tool for motivation to study
these unpopular disciplines and to make those who
study them part of a meaningful prestigious club.
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